AAC Assessment 
Harlee L. Williams

Student: Student G				Date of Assessment: February 22, 2017
School: XXXXX 				Date of Birth: XX/XX/XXXX 
Teacher: XXXXXXX 			Examiner: Harlee L. Williams

I. Background Information
Student G is a thirteen year old, male student. He has a primary diagnosis of Autism Spectrum Disorder, and a secondary diagnosis of Language Impairment. Student G has also been diagnosed with bipolar disorder. He receives special education services through forty hours of behavior therapy a week, and does not receive special education services in a typical special education classroom. He does not receive any other kind of therapy. While at behavior therapy, he receives one-on-one therapy/instruction throughout the day while engaging in academics, community instruction, and social activities. 
He lives at home with both biological parents and an older sister. Student G also has an older brother, sister-in-law, two nieces and a nephew that live outside the home. Other people who play a large part in his life are his maternal grandparents and an aunt. Student G’s favorite activities include playing video games, watching videos on the internet using his iPad, going to local stores, and playing games. Common reinforcements used during instruction and when he completes desired actions include edibles (Skittles, Red Hots, jellybeans, root beer), verbal praise, physical touch (hugs, tickles, pressure on head/arms, high-five), a break from “work,” and picking the next activity. 
Student G is generally hyposensitive to stimuli in his environment. Because of this, he engages in many sensory in-put activities. These include playing music on his iPad loudly and holding it to his ear, squeezing very hard during hugs, preferring his food very hot, standing closely to screens or holding his iPad close to his face, yelling very loudly, asking for phrases to be repeated, and many more. He also engages in self-stimulatory behaviors such as hand flapping, pinching his arms, pacing, and rolling his head/neck in a circular motion repeatedly. Student G is very friendly to familiar persons, and will often engage them in hugging, tickling, and walking with his arm around them. However, Student G rarely engages unfamiliar people or peers. Student G engages in challenging behaviors when he is unable to communicate, wants to escape an activity, or wants something tangible. Student G will usually try to communicate his wants/refusals, but will engage in challenging behaviors when these are not met within approximately ten seconds. These challenging behaviors include open-palm hitting others and himself, hitting others with a closed fist, biting himself or others, banging his head on the floor or on others, pinching himself or others, yelling in a loud high-pitched tone, and eloping. When these behaviors occur, he is either redirected or asked to communicate his need/want again. 

II. Current Communication Abilities
Student G’s functional speech consists of one to two word utterances. His utterances are intelligible approximately 40% of the time with unfamiliar conversation partners. He uses gestures, eye contact, leading, manual signs, picture symbols, and digital pictures on his iPad as other forms of communication as well. At behavior therapy, he primarily uses verbal speech and picture symbols as his main form of communication. Picture symbols are usually a combination of digital photos and clip art pictures. He effectively uses both types of symbols. At home, he uses pictures on his iPad and verbal speech as his main form of communication. The pictures on his iPad are actual photos he has taken with the camera on the iPad. These pictures are usually of preferred objects, place, and people. However, he uses his iPad, manual signs, and picture symbols to communicate out in the community. He uses speech less often out in the community, because unfamiliar communication partners usually do not understand his intended message. 

1. Intentionality
a. Student G purposefully engages in communication in order to affect the behavior of a communicative partner.  
b. Student G will make eye contact after he makes a request or statement for approximately 3 seconds.
c. Student G will wait approximately 10 seconds after he communicates a request/refusal. After this amount of time, he will repeat himself approximately two times if he does not receive a response. After this, he usually begins to engage in challenging behavior.
d. If a communication partner responds to Student G’s verbal speech in a way that indicates they do not understand (“I don’t know what you mean,” “Tell me another way,” “I don’t know what you said”), Student G will most often go get his iPad and show the communication partner a picture of what he is communicating.

2. Nonsymbolic Communication
	Mode
	Messages
	Function
	Examples

	-gestures
	-Will physically point with index finger to an object, person, or picture symbol.
- waves hand
	- request object, person, place
- answer question
-get attention of communication partner
- greet peers and adults
	- points out the window to the car to indicate wanting to go on an outing
-point to particular movie to request watching it. 
- point to sister to get her attention. 

	- facial expressions
	- smiles and widens eyes 
- scrunches up nose and eyebrows, frowns
	-accept/request more of object or action
- refuse/decline object, food, person, action
	- When offered a new food, Student G will scrunch up nose and eyebrows and frown.

	- leading
	- physically take communication partner by the hand/arm and guide them to an object, place, or activity that he is requesting.
	- request object, food, activity, place
- answer question
- get attention of communication partner
	- If Student G is requesting a certain food, and a communication partner does not understand his speech, he will lead a person to the refrigerator, open the door, and place the persons hand on the item he wants. 

	- vocalizations
	- high pitched squeal

	- refuse/deny food, object, activity, person, place, direction.
	If Student G has been instructed to taste a new food, he will make a high pitched squealing noise.




3. Symbolic Communication
	Mode
	Message
	Function
	Examples

	- verbal speech
	- Student G speaks in one to two word utterances
- has echolalia
- will echo people, movies, videos, songs, etc.
	- request object, place, person, activity
-deny object, place, person, activity
-answer questions
-express feelings
-get attention of communication partner
-greet adults and peers (with prompt)
-make decisions
	Student G says the following: “Hi, (insert name)” “Bye, (insert name)” “want ______” “Yes/No” “go bathroom” “take bath” “medicine” “go to_____” 
These words usually fall in the blanks above: Wal-Mart, McDonalds, root beer, Sprite, Coke, Skittles, M&Ms, cupcake, cookie, therapy, library, pizza, toast, grilled cheese, TV, iPad, Wii, PlayStation, Computer, DVD, car, truck, various animals, baby, bike, pool, doctor, all body parts, numbers and letters.
-He will also echo just about anything he hears.

	- manual sign
	Uses hand and head movements to sign common signs and signs particular to him.
	- request objects, places, people, activities
- Say Yes/No
-greet, use manners.
- express feelings
	- Signs the following words: Yes, No, Mom, Dad, dog, chicken, drink, food, more, play, done, break, please, thank you, money/buy it, milk, sick, sad, happy, mad, sleepy, car.

	- Picture Symbols
	- uses laminated picture symbols. Pictures are  mix of PECS symbols and digital photos.
Student gets picture out of folder and gives to communication partner. Also places pictures on a choice board.
	- request object, place, person, activity
-deny object, place, person, activity
-answer questions
-express feelings
-get attention of communication partner
-greet adults and peers (with prompt)
-make decisions
	Has pictures for all of his spoken and signed vocabulary. In addition he has pictures for school subjects, more community places, additional life skills tasks, more preferred items and places, relatives and other important people, emotions, and more. He uses approximately 80 different pictures symbols functionally, but many of them he uses speech in place of them. 

	- iPad with digital pictures
	- student takes pictures of objects, places, people, activities that he does not already have symbols are speech to represent.
This is most often done at home, where he does not prefer to look through picture symbols to communicate. It appears that he chooses the iPad at home for speed of communication.
	- request object, place, person, activity
-deny object, place, person, activity
-answer questions
-express feelings
-get attention of communication partner
-greet adults and peers (with prompt)
-make decisions
	-Student G wanted to play a particular video game. He took a picture of the video game disc on his iPad, and then selected the picture on his iPad. He then handed the iPad to his conversation partner.



4.  Receptive Communication (Expressive Communication found above in examples)
a. Student G follows most one step directions 
i.e. pick up your toy/shirt, sit down, wash your hands, stand up, clap your hands, touch ___, show me ____, go get _____.
b. When his expressive vocabulary is spoken to him, or his communication partners use his picture symbols, he seems to understand their message.
c. Will respond to Yes/No questions.
i.e. Are you hungry? (yes/no) Do you want to go to the Library? (yes/no)
d. When asked opened questions, Student G most often will not respond.
 i.e. What do you want to eat? (Student does not respond)
e. When asked questions given multiple choice options for answers, student will respond with verbal speech or by pointing to picture/visual support.
i.e. Do you want toast or bacon? (Holding up actual items or picture symbol of items)
 Student G will say one of the words/no, or he will point to one of the items. 
5. Environmental Inventory of Communication Obligations/Inventory
	Environment
	Opportunities
	Communication Partners

	Behavior Therapy
	- Greet

- Interact in activities
- Request items, activities, people, places
- Refuse items, activities, people, places
- Engage in academic work, answer questions.
- Express emotions/feelings

	-Main Therapist
- Peers
- Program Coordinator
- Other Therapists in the building.

	Home
	- Greet
- Interact in activities
- Request items, activities, people, places
- Refuse items, activities, people, places
- Express emotions/feelings
- Engage siblings and parents in conversation


	· Mom
· Dad
· Sister
· Brother
· Sister-in-law
· Respite provider
· Grandfather

	Community:
Store
Restaurant
Library
Park 
	- Request to purchase items from cashier
- Request to check out books
-Engage peers at the park in conversation
-Ask for turn on playground equipment
- Greet Librarian, cashier, peers at park
- Ask parent/adult to leave
Ask parent/adult to purchase something/to go somewhere
- Ask for price of items
- Ask for due date of library items.


	· Mom
· Respite provider
· Cashier
· Store worker
· Librarian
· Peers at Park
· Dad




	

Motor Abilities 








III. Motor Abilities
Student G has age appropriate gross motor skills. He is able to run, walk, jump, climb stair, ride a bike, clap his hands, wave, touch his toes, and do jumping jacks. Student G does have some weakness in the area of fine motor skills. He is able to zip zippers, dress himself, use scissors, turn clothes so that they are not inside-out, and use manual sign. However, he still struggles with buttons on clothing, snapping his fingers, opening jars, and using silverware. In regards to communication, Student G is able to isolate a single index finger in order to point to picture symbols and objects. He is also able to physically take a communication partner by the hand and lead them to a desired object or activity. He is also able to manipulate his hands and fingers in order to communicate some manual signs (refer to symbolic communication above). Formal assessments on motor abilities for Student G are not available, but observations lead the examiner to believe Student G’s communication is not limited by his motor abilities. 

IV. Present Levels of Performance

	Skill Area
	Current Performance

	Cognition
	· Follows one-step directions.
· Knows numbers, letters, 8 basic colors, identifies basic shapes, and counts up to 50.
· Recognizes his name and words printed below familiar picture symbols.
· Understands “First, then, last” sequences for activities.
· Knows identifying information, address, and phone number (rote memorization).

	Social/Emotional
	· Engages familiar adults.
· Usually will not engage strangers
· Usually will not engage peers.
· Will express his feelings using picture symbols.
· Will greet familiar adults/relatives
· Laughs and makes many other loud vocalizations (while smiling) when around familiar adults or engaging in preferred activities.
· Will engage in sharing when prompted
· Responds/Accepts to timers for activities. 

	Functional Skills
	 Performs independently:
· picking up toys/clothes
· throws away trash
· Gets dressed (besides socks)
· Makes toast
· Pours drinks from two-liter bottle into cup.
Performs with Verbal Prompt to initiate only:
· Brushes teeth (i.e. “Go brush your teeth,” then independent for rest of steps)
· Wash hands/face
· Puts on seat belt
· Puts on socks
· Puts on deodorant
· Puts away underwear and socks in correct drawer. 





V. Activity Participation Inventory
The Activity Participation Inventory below demonstrates many discrepancies found in the participation of Student G as compared to a typically developing peer when ordering food at a restaurant. During this assessment, Student G’s participation in the steps of this activity were compared to a typically peer of a suspected similar age who was in the restaurant engaging in the same steps, at the same time as Student G. The results indicate that Student G only engaged in two of the steps at the same independent level as the peer. Student G was able to complete many of the steps with a verbal or gestural prompt. However, there were some steps that Student G did not complete. These three steps all had a linguistic communication barrier in common. For example, when order his food, Student G responded to “What would you like to order?” with “Pizza, sticks, and root beer.” He did not elaborate his order to specify what kind of pizza and breadsticks he wanted. This is due to a linguistic issue, where he was not knowledgeable of the vocabulary necessary to make an accurate order. Another example of when Student G did not communicate due to a linguistic and operational barrier was when he was asked, “Are you paying with cash or card?” Student G did not respond, and stared at the cashier. This discrepancy was due to him not having the vocabulary to respond to this question, and not understanding the concept of the question. He was able to engage in the next step of paying for his order with only a gestural prompt of an understood manual sign for “money/buy it.” The results of this Activity Participation Inventory indicate that many of Student G’s discrepancies in participation in comparison to peers stem from access barriers in linguistic communication. 
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AAC Intervention 
Harlee L. Williams

Student: Student G				Dates of Intervention: 3/26, 3/29, 4/1, 4/5, 4/7
School: XXXXX 				Date of Birth: XX/XX/XXXX 
Teacher: XXXXXXX 			Instructor: Harlee L. Williams

I. Priority Communication Skill
Expanding length of utterance/using descriptors is a priority communication skill for Student G. Expanding length of utterance/using descriptors will allow Student G to make more specific demands, requests, and refusals. This skill will be helpful with all communication partners, because the ability to be specific about wants/needs will lead to less confusion of communication partners. Because Student G often becomes frustrated when communication partners misunderstand him, use of this skill will lead to less challenging behaviors and more successful conversations. Evidence from the AAC assessment, specifically the activity participations inventory, was used to decide expanding length of utterance as a priority communication skill. During the activity participation inventory, Student G was unable to complete the step of ordering his food, because he was not able to specify what kind of pizza he wanted. This was due to a limited one-word utterance. If Student G were taught to increase his length of utterance/use descriptors, he would be able to complete the step in this activity, and in similar communication opportunities. 

II. Annual Goal and Objectives

Annual Goal

When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period. 

Examples: “pepperoni pizza” “root beer” (instead of just “pop”)  “pizza lunchable” “vanilla ice cream” “Elmo Birthday Party Movie” “Sesame Street Numbers Movie”

Short Term Objective 1:
When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 3 out of 5 consecutive opportunities by the end of the first three weeks of the five week instructional period. 

Short Term Objective 2:
When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 4 out of 5 consecutive opportunities by the end of the five week instructional period. 



III. AAC System
While Student G uses a variety of AAC systems such as, PECS, digital photos on his iPad, and manual signs, this intervention targets his use of functional speech. Student G speaks English. Currently, Student G has a vocabulary of approximately 30 words that he mostly uses in one to two word utterances. However, all of the words in his vocabulary are nouns or verbs, and do not contain any descriptors. During this intervention Student G is taught to lengthen his utterances using descriptors in order to better clarify requests to conversation partners. The following table gives a few examples of utterances before and after intervention. 

	Utterance before Intervention
	Utterance after Intervention

	“pizza”
	“pepperoni pizza”

	“pie”
	“chocolate pie”

	“Toy Story”
	“Woody,” “Buzz,” “Bullseye”

	“movie”
	“Elmo’s Magic Cookbook”

	“movie”
	“Elmo’s Grouchland”

	“pizza”
	“cheese pizza”

	“blanket”
	“blue blanket”




IV. Lesson Plans
1. Expanding Utterance Length Using Pictures
2. Expanding Utterance Length Using Movies
3. Using Descriptors During Play
4. Expanding Utterance Length during a Meal
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Lesson Plan One

Expanding Utterance Length using Pictures			Approved by US:
Student: Student G							Instructor: Harlee Williams
Individual Lesson							
Home Environment							Date Taught: 3/26, 4/5


Annual Goal:

Specifically created for this intervention. 

When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period. 

Examples: “pepperoni pizza” “root beer” (instead of just “pop”)  “pizza lunchable” “vanilla ice cream” “Elmo Birthday Party Movie” “Sesame Street Numbers Movie”



Major Lesson Goal
When presented with pictures of favorite items, Student G will identify 4 out of 5 of the items with a specific label using at least a two-word utterance by the end of two instructional periods of this lesson. 


Materials/Preparation
· 5 digital photos of Student G’s favorite foods, toys, and movies. These photos should be printed and cut out into 4” x 4” squares. 
· Plastic “All Done” bowl for completed pictures. 
· Clip board

Activity

Five pictures of Student G’s favorite items will be prepared for this activity. Student G should already be able to identify all of these items with a one-word utterance. Begin this activity when there are no other people in the room, and all electronic devices are not in use. This activity will be presented in phases. The first phase has a 0 second time delay. Each phase after that will add three seconds to the time delay. Once Student G correctly labels all five pictures independently during a phase, phases are stopped. Only four phases should be completed in one session, to prevent student burn out. 

The five pictures are: a picture of pepperoni pizza (1), a pizza lunchable (2), chocolate pie (3), a racing game (Wii game) (4), and a blue blanket (5). The table below shows what Student G’s utterances are for labeling these things before the lesson and what utterances will be taught during the lesson.


	Picture #
	Utterance Before Lesson
	Utterance Taught

	1
	“pizza”
	“pepperoni pizza”

	2
	“lunchable”
	“pizza lunchable”

	3
	“pie”
	“chocolate pie”

	4
	“game”
	“Racing Game”

	5
	“blanket”
	“blue blanket”




Phase 1:
Time Delay: 0 seconds
Present Student G with one picture on the clipboard. Take his hand and point to the picture and verbally say the expected 2-3 word utterance. Do not pause between placing his finger on the picture and saying the label. Because Student G has echolalia, he will most likely echo your words. This is the goal, and this should be reinforced with the reinforcement schedule found in the next section. 

Example: (A picture of a pizza lunchable is on the clip board)
Instructor takes Student G’s hand, points to the picture, and says, “Pizza Lunchable.”
Student G will echo, “Pizza Lunchable.”
Instructor should then reinforce verbally, “Yes! That is a pizza lunchable! Good job!”
Next, the instructor should take the picture off the board and put it into the “All Done” bowl. 

After reinforcement, repeat these steps for the rest of the pictures. After all five pictures are completed, allow the student a two-minute break before beginning the next phase. During this break the student may play on his iPad or another preferred activity. Tell the student verbally, “Two minute break,” and set his timer. He is familiar with this routine. 

Phase 2: 
Time Delay: 3 seconds
Present Student G with one picture on the clipboard. Take his hand and point to the picture and then pause for three seconds, giving him time to label the picture independently. Reinforce if Student G labels correctly within three seconds. If he does not say anything, verbally say the expected 2-3 word utterance. If he labels the picture incorrectly or with just one word, immediately state the correct utterance. Because Student G has echolalia, he will most likely echo your words. This is the goal, and this should be reinforced with the reinforcement schedule found in the next section. 

Example: (A picture of a pizza lunchable is on the clip board)
Instructor takes Student G’s hand, points to the picture.
(3 Second Pause)
Student G labels the picture with correct utterance within three seconds.
Instructor reinforces this answer.
or
If Student G does not say the correct utterance,
Instructor says, “Pizza Lunchable,” at end of three seconds or immediately after incorrect response.
Student G will echo, “Pizza Lunchable.”
Instructor should then reinforce verbally, “Yes! That is a pizza lunchable! Good job!”
Next, the instructor should take the picture off the board and put it into the “All Done” bowl. 

After reinforcement, repeat these steps for the rest of the pictures. After all five pictures are completed, allow the student a two-minute break before beginning the next phase. During this break the student may play on his iPad or another preferred activity. Tell the student verbally, “Two minute break,” and set his timer. He is familiar with this routine. 
Phases three and four should be completed in the same way as phase two. However, phase three has a six second time delay and phase four will have a nine second time delay. 

Instructional Method

Time Delay: 
A time delay for this activity was chosen, because Student G has a tendency to verbally say the first thing that comes to his mind when looking at picture prompts. Using a time delay of three seconds will give him a limited amount of time to label incorrectly, before he hears the correct response. Adding time during each phase slowly increases the amount of time Student G has to provide a correct response. 

Reinforcement Schedule:
It is important that Student G is reinforced after each correct verbal utterance. This will help him learn that his conversation partners prefer the new utterance/phrase. 
Student G prefers the following reinforcements:
· Verbal Praise
· Physical Touch (high five, squeeze/rub arms, pat arms/legs, tickles)
· Edibles (skittles, Red Hots)

Rotate through these reinforcements during the session. Do not use the same reinforcement consecutively. 

Prompts
The only prompt that will be used is physically taking Student G’s hand and pointing to the picture on the clipboard. This is used to gain his attention, and indicate what is expected of him. This physical prompt should be removed when teaching this lesson after the first time. 

Environmental Arrangements:
This lesson will be taught in Student G’s home. No other people should be present during this lesson. This lesson will most likely occur at the kitchen table or in the student’s room. During the lesson, all electronic devices should be turned off or not in use to eliminate background noise. 

Evaluation of Learning
Data on each phase will be taken on a teacher created data form. Mastery of this lesson will be achieved when the student meets the “lesson goal” provided at the beginning of the lesson. Maintenance of these phrases/utterances will occur, because these are Student G’s favorite items. He requests these items regularly, and all conversation partners in the house hold will be made aware of the new accepted utterance. Generalization will occur, because he will use these new phrases/utterances with all conversation partners in his house and at behavior therapy. 

Data Form:

	Lesson One Data Collection Form
Key:
I= Independent                                       N = No Attempt, then Echoes Instructor                                                                 
E= Error, then Echoes Instructor      X= Does not verbalize

	Date: 3/26
	Phase 1 (0 sec)*
	Phase 2 (3 sec)
	Phase 3 (6 sec)
	Phase 4 (9 sec)

	Picture 1
	N
	N
	E
	N

	Picture 2
	N
	N
	E
	E

	Picture 3
	N
	E
	E
	I

	Picture 4
	N
	E
	E
	I

	Picture 5
	N
	N
	N
	E

	

	Date: 4/5
	Phase 1 (0 sec)*
	Phase 2 (3 sec)
	Phase 3 (6 sec)
	Phase 4 (9 sec)

	Picture 1
	N
	N
	E
	E

	Picture 2
	N
	E
	E
	E

	Picture 3
	N
	E
	E
	I

	Picture 4
	N
	N
	I
	I

	Picture 5
	N
	I
	I
	I

	*During phase one, student can only get an N or X, because he is not given the chance for I or E. 







Lesson Plan Two

Expanding Utterance Length using Movies				Approved by US:
Student: Student G							Instructor: Harlee Williams
Individual Lesson							
Home Environment							Date Taught: 3/29, 4/5


Annual Goal:

Specifically created for this intervention. 

When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period. 

Examples: “pepperoni pizza” “root beer” (instead of just “pop”)  “pizza lunchable” “vanilla ice cream” “Elmo Birthday Party Movie” “Sesame Street Numbers Movie”



Major Lesson Goal
When presented with video segments of his favorite movies, Student G will identify 3 out of 3 of the movies with a specific label using at least a two-word utterance by the end of two instructional periods of this lesson. 

Materials/Preparation
· 3 video clips, approximately 30 seconds long, from Student G’s favorite movies
· Laptop to play video clips.
· DVD/VHS cases/boxes of the movies.  


Activity
	Three video clips from Student G’s favorite movies should be selected in advance for this lesson. These clips should be about 30 seconds in length. Because Student G often watches the same movies repeatedly, and has these movies memorized, he will not have any difficulty recognizing these video clips. However, he currently calls all of his movies that watches regularly one of the following phrases: “Movie,” “Elmo,” and “Street.” Because he has a variety of Elmo and Sesame Street movies, it is necessary that he learn to communicate which movie he wants to watch. 

Begin this activity when there are no other people in the room, and the laptop is the only device to which he has access. This activity will be presented in phases. The first phase has a 0 second time delay. Each phase after that will add three seconds to the time delay. Once Student G correctly labels all three videos independently during a phase, phases are stopped. Only four phases should be completed in one session, to prevent student burn out. 

The three video clips come from: Elmo’s Magic Cookbook (1), Elmo Visits the Firehouse (2), and Elmopalooza (3).

	Video
	Utterance Before Lesson
	Utterance Taught

	1
	“Elmo”
	“Elmo’s Magic Cookbook”

	2
	“Elmo”
	“Elmo Visits the Firehouse”

	3
	“Elmo”
	“Elmo’s Grouchland”




Phase 1:
Time Delay: 0 seconds
Play the first video clip. Place the correct movie case in front of Student G. Take his hand and point to the movie case, and verbally say the expected 2-3 word utterance. Do not pause between placing his finger on the movie case and saying the label. Because Student G has echolalia, he will most likely echo your words. This is the goal, and this should be reinforced with the reinforcement schedule found in the next section. 

Example: (Elmo’s Magic Cookbook video played and movie case is present)
Instructor takes Student G’s hand, points to the screen and then the case, and says, “Elmo’s Magic Cookbook.”
Student G will echo, “Elmo’s Magic Cookbook.”
Instructor should then reinforce verbally, “Yes! That is Elmo’s Magic Cookbook! Good job!”
Next, the instructor says, “Next one!” and redirects Student G’s attention back to the screen.

After reinforcement, repeat these steps for the rest of the videos. After all three videos are completed, allow the student a two-minute break before beginning the next phase. During this break the student may play on his iPad or another preferred activity. Tell the student verbally, “Two minute break,” and set his timer. He is familiar with this routine. 

Phase 2: 
Time Delay: 3 seconds
Play the first video clip. Take his hand and point to the screen and movie case and then pause for three seconds, giving him time to label the movie independently. Reinforce if Student G labels correctly within three seconds. If he does not say anything, verbally say the expected 2-3 word utterance. If he labels the movie incorrectly or with just one word, immediately state the correct utterance. Because Student G has echolalia, he will most likely echo your words. This is the goal, and this should be reinforced with the reinforcement schedule found in the next section. 

Example: (Elmo’s magic Cookbook video played. Correct move case is present.)
Instructor takes Student G’s hand, points to the screen and case.
(3 Second Pause)
Student G labels the movie with correct utterance within three seconds.
Instructor reinforces this answer.
or
If Student G does not say the correct utterance,
Instructor says, “Elmo’s Magic Cookbook,” at end of three seconds or immediately after incorrect response.
Student G will echo, “Elmo’s Magic Cookbook.”
Instructor should then reinforce verbally, “Yes! That is Elmo’s Magic Cookbook! Good job!”
Next, the instructor says, “Next one!” and redirects Student G’s attention back to the screen.


After reinforcement, repeat these steps for the rest of the videos. After all three videos are completed, allow the student a two-minute break before beginning the next phase. During this break the student may play on his iPad or another preferred activity. Tell the student verbally, “Two minute break,” and set his timer. He is familiar with this routine. 

Phases three and four should be completed in the same way as phase two. However, phase three has a six second time delay and phase four will have a nine second time delay.

Instructional Method

Time Delay: 
A time delay for this activity was chosen, because Student G has a tendency to verbally say the first thing that comes to his mind when looking at picture/video prompts or preferred objects. Using a time delay of three seconds will give him a limited amount of time to label incorrectly, before he hears the correct response. Adding time during each phase slowly increases the amount of time Student G has to provide a correct response. 

Reinforcement Schedule:
It is important that Student G is reinforced after each correct verbal utterance. This will help him learn that his conversation partners prefer the new utterance/phrase. 
Student G prefers the following reinforcements:
· Verbal Praise
· Physical Touch (high five, squeeze/rub arms, pat arms/legs, tickles)
· Edibles (skittles, Red Hots, jellybeans)

Rotate through these reinforcements during the session. Do not use the same reinforcement consecutively. 

Prompts
The only prompt that will be used is physically taking Student G’s hand and pointing to the screen and movie case. This is used to help him connect that the video on the screen and the movie case are the same, and indicate what is expected of him. This physical prompt should be removed when teaching this lesson after the first time

Environmental Arrangements:
This lesson will be taught in Student G’s home. No other people should be present during this lesson. This lesson will most likely occur at the kitchen table or in the student’s room. During the lesson, all electronic devices, except for the lap top, should be turned off or not in use to eliminate background noise. 

Evaluation of Learning
Data on each phase will be taken on a teacher created data form. Mastery of this lesson will be achieved when the student meets the “lesson goal” provided at the beginning of the lesson. Maintenance of these phrases/utterances will occur, because these are Student G’s favorite movies. He requests these items regularly, and all conversation partners in the house hold will be made aware of the new accepted utterance. Generalization will occur, because he will use these new phrases/utterances with all conversation partners in his house and at behavior therapy. 

Data Form:

	Lesson Two Data Collection Form
Key:
I= Independent                                       N = No Attempt, then Echoes Instructor                                                                 
E= Error, then Echoes Instructor      X= Does not verbalize

	Date: 3/29
	Phase 1 (0 sec)*
	Phase 2 (3 sec)
	Phase 3 (6 sec)
	Phase 4 (9 sec)

	Video 1
	N
	X
	I
	I

	Video 2
	N
	N
	E
	I

	Video 3
	N
	E
	E
	N

	

	Date: 4/5
	Phase 1 (0 sec)*
	Phase 2 (3 sec)
	Phase 3 (6 sec)
	Phase 4 (9 sec)

	Video 1
	N
	E
	E
	I

	Video 2
	N
	I
	E
	I

	Video 3
	N
	I
	I
	I

	*During phase one, student can only get an N or X, because he is not given the chance for I or E. 









Lesson Plan Three
Using Descriptors During Play					Approved by US:
Student: Student G							Instructor: Harlee Williams
Individual Lesson							
Home Environment							Date Taught: 3/29, 4/1


Annual Goal:

Specifically created for this intervention. 

When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period. 

Examples: “pepperoni pizza” “root beer” (instead of just “pop”)  “pizza lunchable” “vanilla ice cream” “Elmo Birthday Party Movie” “Sesame Street Numbers Movie”


Major Lesson Goal
When presented with five different toys, Student G will identify 4 out of 5 of the toys with a specific label using at least a two-word utterance by the end of two instructional periods of this lesson. 


Materials/Preparation
· Four toys from the movie Toy Story
· Woody doll (1), Bulls Eye (2), Buzz Light-year (3), Jesse doll (4), and Mr. Potato Head (5)

Activity
	This lesson is taught during play, and is meant to be fun and interactive. Because of this, the lesson will be student lead. Five character toys from the movie Toy Story should be selected. (This lesson can be adapted to other toys in which he labels them all the same.)

Before this lesson, Student G identifies all of his toys from the movie Toy Story as, “toy story.” For example, if he is looking for the “Woody” toy or another character, he will walk up to a communication partner and say, “want toy story.” The communication partner then does not know if he wants the movie Toy Story, or if he wants a specific character toy.  This leaves the communication partner confused, and then results in Student G becoming frustrated. 

During this activity, the instructor and student should go to a place in which other toys are not present, to prevent Student G from becoming distracted. The instructor should place the toys on the floor, and sit down and begin to play. Because this is one of Student G’s favorite activities, this will intrigue him. Soon, Student G will want one of the toys that the instructor has, he will request, “want toy story,” and reach for the toy. The instructor will respond with, “You want Woody? This is Woody! Say Woody.” The student will say, “Woody.” The instructor should reinforce this with, “Yes! You can have Woody! Very good!” and give him the toy. Continue to play and repeat this process with each of the toys. 

Once the instructor has selected a toy for a second (or more) time, the prompts should begin to fade. For example, if the instructor has the Woody toy again, and the student reaches for the toy or says, “want toy story,” the instructor will say, “who is this?” and point to Woody. If the student identifies the toy correctly, it is reinforced. If he is incorrect, repeat the first prompt, “This is Woody! Say Woody.”

Continue this pattern of play with each of the toys and fading verbal prompts. The goal is that the student will independently request toys using the correct label. However, it is important that this activity stays “fun,” and does not turn into the student route labeling the toys. This activity will end after the instructor has rotated through all of the toys at least five times, or Student G loses interest in the toys. 

	Toy
	Utterance Before Lesson
	Utterance Taught

	1
	“Toy Story”
	“want Woody doll”

	2
	“Toy Story”
	“want Bullseye”

	3
	“Toy Story”
	“want Buzz Lightyear”

	4
	“Toy Story”
	“want Jesse doll”

	5
	“Toy Story”
	“ want Mr. Potato Head”




Instructional Method

This activity uses verbal prompts in a “Most to Least Prompts” hierarchy. This provides the Student with the example of what the expected utterance is immediately, and then fades prompts giving him the opportunity to use the correct utterance.

Reinforcement Schedule: The natural reinforcement of getting the toy after he says the correct label is used. 

Prompts
Most to Least Verbal Prompts 
	Direct Verbal Prompt: “You want Woody? This is Woody. Say Woody”
	Indirect Verbal Prompt: “Who is this?” or “What is his name?”
	Gesture: *Point to the toy* while looking at student expectantly.


Environmental Arrangements:
This lesson will be taught in Student G’s home. No other people should be present during this lesson. This lesson will most likely occur at the kitchen table or in the student’s room. During the lesson, all electronic devices should be turned off or not in use to eliminate background noise. 

Evaluation of Learning
Data on each phase will be taken on a teacher created data form. Mastery of this lesson will be achieved when the student meets the “lesson goal” provided at the beginning of the lesson. Maintenance of these phrases/utterances will occur, because these are Student G’s favorite toys, and he requests these items regularly. All conversation partners in the house hold will be made aware of the new accepted utterance. Generalization will occur, because he will use these new phrases/utterances with all conversation partners in his house and at behavior therapy. 

Data Form:
	Lesson Three Data Collection Form
Key:
I= Independent                                       D = Direct Verbal
N= Indirect Verbal                                  G= Gesture                          X= Does not verbalize

	Date: 3/29
	Opportunity 1
	Opportunity 2
	Opportunity 3
	Opportunity 4
	Opportunity 5

	Toy 1
	D
	N
	N
	G
	I

	Toy 2
	D
	N
	N
	G
	I

	Toy 3
	D
	D
	G
	G
	I

	Toy 4
	D
	D
	N
	N
	G

	Toy 5
	D
	N
	N
	G
	G

	

	Date: 4/1
	Opportunity 1
	Opportunity 2
	Opportunity 3
	Opportunity 4
	Opportunity 5

	Toy 1
	N
	N
	G
	G
	G

	Toy 2
	N
	N
	G
	G
	I

	Toy 3
	G
	G
	G
	I
	I

	Toy 4
	G
	G
	G
	I
	I

	Toy 5
	N
	G
	G
	I
	I



Lesson Plan Four

Expanding Utterance Length During a Meal			Approved by US:
Student: Student G							Instructor: Harlee Williams
Individual Lesson							
[bookmark: _GoBack]Home Environment							Date Taught: 4/1, 4/7


Annual Goal:

Specifically created for this intervention. 

When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy, or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period. 

Examples: “pepperoni pizza” “root beer” (instead of just “pop”)  “pizza lunchable” “vanilla ice cream” “Elmo Birthday Party Movie” “Sesame Street Numbers Movie”


Major Lesson Goal
When presented with two different food items from the same category, Student G will select a preferred item using at least a two-word utterance to distinguish the chosen item from the rest on 4 out of 5 opportunities by the end of two instructional sessions of this lesson. 

Example: When presented with cheese pizza and pepperoni pizza, Student G will state which pizza he wants instead of just stating, “want pizza.”


Materials/Preparation
· Two kinds of pizza to choose from.
· Pizza should be cut into small pieces, so there are increased opportunities to request more. 


Activity

During this activity, Student G will be learning to specifically “order” types of pizza. Two kinds of preferred pizza will be prepared ahead of time. The pizzas will be cut into smaller pieces than normal, and only one piece will be given at a time. This will create additional opportunities for the student to specifically request a type of pizza. 

When the student approaches the pizza, he will state, “want pizza.” The instructor should then point to each pizza, “do you want pepperoni pizza, or cheese pizza?” The student will then point to an option. The instructor will say, “That is pepperoni pizza. You want pepperoni pizza? Say ‘pepperoni pizza.’” When the student repeats the utterance, the instructor reinforces with “Sure you can have pepperoni pizza!” and gives the student the food. 

Student G will typically eat several slices of pizza, and since these slices are smaller, he will most likely eat many during this lesson. When he is ready for another slice of pizza, repeat the steps that were done for the first slice. Once he has returned for a third slice, begin to fade the verbal prompts using the prompts found in the next section. The goal is that Student G will independently state, “Want pepperoni/cheese pizza,” when is ready for them. This activity will end when Student G no longer wants more pizza. 


Instructional Method

This activity uses verbal prompts in a “Most to Least Prompts” hierarchy. This provides the Student with the example of what the expected utterance is immediately, and then fades prompts giving him the opportunity to use the correct utterance.

Reinforcement Schedule: The natural reinforcement of getting the food after he says the correct label is used. 

Prompts

Most to Least Verbal Prompts 
Direct Verbal Prompt: “You want pepperoni pizza? This is pepperoni pizza. Say pepperoni pizza”
	Indirect Verbal Prompt: “Which pizza do you want? Tell me.”
	Gesture: *Point to each pizza* while looking at student expectantly.


Environmental Arrangements:
This lesson will be taught in Student G’s home. No other people should be present during this lesson. This lesson will most likely occur at the kitchen table. During the lesson, all electronic devices should be turned off or not in use to eliminate distractions. 

Evaluation of Learning
Data on each phase will be taken on a teacher created data form. Mastery of this lesson will be achieved when the student meets the “lesson goal” provided at the beginning of the lesson. Maintenance of these phrases/utterances will occur, because Student G eats pizza quit often at home and at behavior therapy. All conversation partners in the household will be made aware of the new accepted utterance. Generalization will occur, because he will use these new phrases/utterances with all conversation partners in his house and at behavior therapy. He will also use these phrases when ordering food at his favorite pizza places. 

Data Form:

	Lesson Four Data Collection Form
Directions: Place an ‘X’ in each row under the column with the level of prompt needed.

	Date: 4/1
	Independent 
	Gesture
	Direct Verbal
	Indirect Verbal
	Not Verbalize

	Opportunity 1
	
	
	
	
	X

	Opportunity 2
	
	
	X
	
	

	Opportunity 3
	
	
	X
	
	

	Opportunity 4
	
	
	
	X
	

	Opportunity 5
	
	X
	
	
	

	

	Date: 4/7
	Independent 
	Gesture
	Direct Verbal
	Indirect Verbal
	Not Verbalize

	Opportunity 1
	
	
	X
	
	

	Opportunity 2
	
	
	
	X
	

	Opportunity 3
	
	X
	
	
	

	Opportunity 4
	
	X
	
	
	

	Opportunity 5
	X
	
	
	
	





V. Data Collection
The following data collection form is used to collect data on the annual goal. Data was taken on three different days/sessions for baseline data. 

Annual Goal:
When requesting food, drink, toy, or movie from a conversation partner, Student G will request an item by name using at least two words to specifically state the type of food, drink, toy or movie he wants in 4 out of 5 consecutive opportunities by the end of a five week instructional period.

	AAC Intervention Data Form
Student: Student G
Key:
4= Independent                                       3 = Gesture
2= Indirect Verbal                                  1= Direct Verbal                          0= Does not verbalize

	
	Baseline
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Post Intervention

	Date
	3/20
	3/22
	3/24
	3/ 26
	4/ 5
	3/ 29
	4/ 5
	3/ 29
	4/ 1
	4/1
	4/7
	4/9
	4/ 12
	4/ 14

	Opportunity 1
	0
	0
	0
	1
	2
	1
	2
	3
	2
	0
	1
	1
	2
	2

	Opportunity 2
	1
	0
	0
	1
	2
	1
	2
	2
	3
	1
	2
	2
	2
	3

	Opportunity 3
	1
	1
	0
	1
	4
	1
	4
	1
	3
	1
	3
	3
	3
	3

	Opportunity 4
	0
	0
	1
	1
	4
	1
	4
	1
	4
	2
	3
	3
	4
	4

	Opportunity 5
	0
	1
	0
	1
	4
	1
	4
	1
	4
	3
	4
	4
	4
	4

	Total (____/20)
	2
	2
	1
	5
	16
	5
	16
	8
	16
	7
	13
	13
	15
	16

	Percentage:
	10
	10
	5
	25
	80
	25
	80
	40
	80
	35
	65
	65
	75
	80





[image: Macintosh HD:Users:HarleeLeann:Desktop:Screen Shot 2017-04-16 at 7.15.53 PM.png]
This graph demonstrates Student G’s progress across dates of instruction. The data points are plotted in chronological order of which they were taught to the student. (Not consecutively across lessons 1-4)
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This graph demonstrates Student G’s progress across individual lessons.

VI. Analysis of Results
There are several ways to analyze this data. When looking across the data from baseline to post-intervention, it is clear to see that Student G made significant progress towards his goal. Looking at the first graph, where data is charted chronologically, it is evident that Student G met his goal of “using at least two words to specifically state the type of food, drink, toy or movie he wants in 4 out of 5 consecutive opportunities.” The final data point of 80% in the post-intervention data indicates this. Additionally, there are three other days of instruction where Student G achieved 80 percent. When looking at the graph comparing progress across lessons, it is evident that Student G achieved his goal in three out of four lessons. However, Student G consistently progressed about 50% from the first day of instruction to the second for each lesson. 

VII. Recommendations
It is recommended that instruction over lesson 4, and other similar activities, continue for Student G. Lesson four included an activity that was directly applicable to how the student would use the target skill in daily life. Because of this, Student G should continue to receive instruction in this area. Activities that are directly applicable to his daily routine while promote his generalization of this skill. Additionally, lesson four was the only lesson in which Student G did not reach his goal. It is recommended that future instruction include activities that are engaging and similar to typical daily activities. For example, activities including play, community outings, and meal times are recommended. 

VIII. Generalization and Maintenance 

Generalization:
In order to generalize this communicative skill, Student G will be required to engage in the skill with daily communicative partners. Other members of Student G’s family, and other important communication partners, will be informed of the new communicative messages taught across the lessons. These communication partners will prompt Student G to use his new phrases in situations similar to those engaged in during instruction. This will promote generalization of the new skill across communication partners and environments. 

Maintenance:
In order to maintain this skill, Student G will be required to use the new communicative messages continuously with all communication partners. When Student G does not use the new messages, he will be prompted with indirect verbal prompts. If necessary, Student G will be prompted with direct verbal prompts. Continuing to require him to use the new skill will help him to maintain the skill into future interactions with others. All typical communication partners will be informed of this plan for maintenance. 


IX. Collaboration

Collaboration with other members of Student G’s team will be addressed by providing others with a “New Phrase Dictionary.” The instructor will create a chart including: old phrases, the new phrase that was taught, and the function/message of the phrase. The instructor will explain the chart to each typical communication partner in which Student G interacts. Additionally, plans for generalization and maintenance will be explained at the same time team members receive the “New Phrase Dictionary.”
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