


Literacy Assessment and Recommendations Report
Student: Student A				Date of Assessment: February 21, 2017
School: XXXXX 				Date of Birth: XX/XX/XXXX 
Teacher: XXXXXXX 			Examiner: Harlee L. Williams

Background Information
Student A is a twelve-year-old male in the 6th grade. He has a primary diagnosis of a mild cognitive disability, as well as a secondary diagnosis of language impairment. He spends the first half of his day in a self-contained special education classroom with four other students in the sixth grade. During this time he studies life-skills, reading, mathematics, and spelling. In the afternoon, his time is spent integrated into classes with typically developing peers. These classes are Family and Consumer Sciences (cooking and sewing class), Industrial Tech, and Physical Education. The afternoon classes contain approximately twenty students, four of which are from his morning classroom and the rest are other sixth grade peers. These classes are co-taught with his special education teaching and the designated teacher for each class. Student A utilizes functional speech for communication, however he does experience difficulties with expressive communication. Expressive communication becomes difficult in the areas of world retrieval and pragmatics. Additionally, Student A is independently ambulatory, however he experiences some difficulties with fine motor skills. Student A’s favorite activities include physical education class, cooking class, and going on community outings. Student A rarely engages in challenging or inappropriate behaviors, and often engages peers and adults with appropriate communication and behavior. 
Present Levels
According to assessments administered in the fall of his sixth grade year, Student A has a first grade reading level. He also scored at the first grade level for word recognition and for listening comprehension. His spelling score fell at a kindergarten level. In regards to fine motor skills, Student A is able to flip pages in a book, isolate single fingers for pointing, cut with adult scissors, and fold most laundry items. He still has difficulty with buttons, tying knots, and zipping zippers. Student A currently communicates using functional speech. He speaks in full sentences with age appropriate grammar. However, he often takes several seconds to respond to questions and will often say “umm……” before giving a response. It is also common for him to say an incorrect word or answer at first and then correct himself immediately after. This is believed to be due to difficulty with processing and word retrieval. 
Purpose of Assessment
The purpose of this assessment is to determine Student A’s current skill levels in word recognition and listening comprehension. This assessment will reveal strengths and weaknesses in these areas. The results of this assessment will be used to design literacy intervention that will build upon Student A’s strengths and improve his skills in areas of weakness. Additionally, the results of these assessments will be compared to similar assessments administered at the beginning of the school year. His teacher swill be able to use this to determine his progress thus far. 
Environment and Setting of Assessment
The assessment took place during the students typical reading time in his self contained, special education classroom. The student and the examiner were sitting in a separate work room at a table with the door closed. This room is typically used for assessments and one-on-one instruction and academic work. Using this room for assessment illuminate noise and other distractions from his classmates. Assessments lasted about twenty-five minutes.

Assessments and Results
Student A was assessed over the following areas:
· Word Recognition
· Listening Comprehension

Word recognition.
The “Word Reading Test” from the Quick Adult Reading Inventory was administered to Student A (Chall, Roswell, Curtis, Strucker, 2003). This assessment was used; because it quickly determines which grade level a reader is at in word recognition by progressing from kindergarten through eighth grade. However, the test is discontinued after the student achieves a predetermined ceiling score. During this assessment, a student is given lists of words categorized by grade levels. A student is instructed to read the list aloud, and to try their best. They are told they may sound out words, skip words, or change their answer. When the assessment is administered, no assistance is given to the student, and no indication of a correct or incorrect response is given. Student A was given the first two lists of words. Student A read all of the words on the first list aloud correctly, but was only able to read four words on the second list. This places Student A at second grade level for word recognition. This is an improvement from the beginning of the school year, as he was only at a first grade level for word recognition at that time. However, the results of this assessment indicate this is a skill in need of improvement, as his score reflects four grade levels below his current grade placement. During the assessment, the only adaptation provided was administering the assessment in an environment away from peers. Additionally, it was observed that the student used his finger to point to each word as he read, and would guide his finger under the word as he sounded it out. 

	Word Provided
	Student Response
	Correct/Incorrect

	List: K-1st grade

	Man
	Man
	✓

	So
	So
	✓

	Day
	Day
	✓

	Sun
	Sun
	✓

	Tree
	Tree
	✓

	Friend
	Friend
	✓

	Her
	Her
	✓

	Long
	Long
	✓

	Us
	Us
	✓

	when
	when
	✓

	List: 2nd – 3rd grade

	Airplane
	plane
	Incorrect

	Before
	before
	✓

	Water 
	water
	✓

	Hundred
	hundred
	✓

	Bank
	box
	Incorrect

	Thursday
	Thursday 
	✓

	Complete
	computer
	Incorrect

	Package
	park
	Incorrect

	Record
	race
	Incorrect

	Science
	school
	Incorrect




Listening comprehension.
 The examiner assessed listening comprehension by reading a story aloud to the student and asking various listening comprehension questions throughout and after the story. The examiner read Clifford Makes a Friend by Norman Bridwell, a level D or kindergarten level book (Bridwell, 1998). This book was chosen, because it is at the student’s independent reading level. This allows the student to focus more on comprehension. The examiner asked a variety of questions which are listed in the table below. The first four questions were asked during the story. The question was given at the end of the page, after the answer was revealed in the story. For example, question one is, “Who is the main character in the story?” This question was asked directly after the completion of the first page, right after the character was introduce. Questions five and six were asked after the completion of the story. The student’s answers and indications if they were correct are also given in the table. The examiner provided the student with as much wait time, as he needed to formulate a verbal response. The examiner did not prompt the student for responses.
	Question
	Student Response
	Correct = ✓
Incorrect = X

	1. Who is the main character?
	“Clifford” 
	✓

	2. Who does Clifford see?
	“The boy”

	✓

	3. What happens to Clifford and the boy?

	“I don’t know”

	X

	4. What are the characters doing on this page?
	“run and play”
	✓

	5. Tell me what this story was about.
What else?

	“Clifford”
“Nothing.”
	X

	6. How do you make friends?

	“I don’t know.”
	X



The results of this assessment indicate that the student is able comprehend brief moments of a story when asked shortly after he hears it. However, his listening comprehension does not extend to recalling details or the plot of a story after it is finished, applying it to his own life, or to sequencing events in a story. 

Summary of Strengths and Needs
The assessments administered to Student A have revealed many strengths in literacy. He is clearly able to recognize kindergarten, first grade, and most second grade sight words. These are words that occur most frequently in every day reading. For words he does not recognize, he consistently recognizes the sound of the first letter in the word, and begins to sound out the word from there. Additionally, he uses his finger to guide him as he reads word, which is a great strategy for all kinds of reading. However, it is clear that he does not recognize sight words beyond second grade level. These are words that usually contain one to two syllables, and are on average 4 to five letters long. A few examples of these words include: green, winter, write, first and close. When sounding out words of this nature, Student A often identifies the first letter, and states a word that is familiar to him that begins with that letter. For example if the word is, “first,” he most often responds with something similar to, “fun.” Student A needs to work on sounding out words completely, and recognizing there are many words that begin with the same letter.
 	In regards to listening comprehension, it is evident that Student A has strength in answering comprehension questions immediately after hearing a story. The examiner also observed that Student A will often look at the pictures in a story for support if he is unsure of an answer. This is a great skill to have that supports comprehension. Assessment on listening comprehension showed that Student A needs improvement in other areas of listening comprehension. These areas include discussing a story after it has been finished, retelling a story in his own words, sequencing events, and applying a theme or concept in a story to his own life. Weakness in these skill areas leads the examiner to conclude that Student A has difficulty retaining details of stories in memory. This leads to difficulty in retelling what a story is about, and sequencing events in a story after its completion. 

Recommendations
Observations and assessments have lead the examiner to conclude that Student A would benefit from interventions that target word recognition skills. Student A currently recognizes sight words up to a 2nd grade level. For immediate intervention, it is recommended that he improve his sight word recognition skills to a third grade level. Because the student is in the 6th grade, it is recommended that intervention continue until he achieves the appropriate grade level for word recognition. It is recommended that the Dolch Word List (third grade) be used during intervention (Dolch, 1948). Activities that allow the student to visually see a word, hear it, and practice writing it are recommended. Using visual supports and slowly fading them may also help the student to commit sight words to memory.
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Literacy Intervention Plan
Student: Student A				Dates of Implementation: 
School: XXXXX 				Date of Birth: XX/XX/XXXX 
Teacher: XXXXXXX 			Instructor: Harlee L. Williams

Rationale for Lesson
After assessing the student’s word recognition skills, it is apparent that this skill area is one in need of improvement. Student A would benefit from targeted instruction on word recognition. The student is currently performing at mid second grade level for word recognition. Because the student’s grade level is the 6th grade, he is in need of intervention for word recognition. 

Indiana Academic Standards
Relevant 6th grade standards:
6.RV.1 Acquire and use accurately grade-level appropriate general academic and content-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
6.RV.2.1 Use context to determine or clarify the meaning of words and phrases.

Because the student’s word recognition skills are at the second grade level:
2.RF.4.4 Recognize and read common and irregularly spelled high-frequency words and abbreviations by sight (e.g., through, tough; Jan., Fri.).

Annual Goal and Short Term Instructional Objectives
Annual.
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 9 out of 10 of the words in 2 consecutive trials by the end of ten instructional sessions.
Short term objective 1.
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 5 out of 10 of the words in 2 consecutive trials by the end of five instructional periods.
Short term objective 2.
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 7 out of 10 of the words in 2 consecutive trials by the end of seven instructional periods.

Baseline Data
Baseline data is located on the data collection form on the next page.
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	Literacy Intervention Data Form
Student: Student A
If the student states the word correctly, place a ✓ in the corresponding box (an X if incorrect).

	Words
	Baseline
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5
	Post-Intervention

	1. laugh
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2. myself
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3. small
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4. today
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5. grow
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6. carry
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7. drink
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8. hold
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9. full
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10. never
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total (__/10)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	




Vocabulary Symbols
Ten new words will be taught to the student over the span of ten instructional sessions. These words will be taught in two different lessons (taught five times each). These words will be from the Dolch Word List at the third grade level. The ten words that will be taught will be familiar to the student’s spoken vocabulary, but not his reading/word recognition vocabulary. Presenting the student with each word on a flash card and instructing him to read the word aloud will assess the student’s recognition of these words. Data will be taken at three separate points for baseline, over the course of 10 instructional sessions (2 lessons x 5), and at two points post-intervention as a final assessment. 
	Words Being Taught: laugh, myself, small, today, grow, carry, drink, hold, full, never
Resources
	Teacher Resources: Dolch Word List, http://www.k12reader.com/sight-word-teaching-strategies/
	Student Resources: Word Cards & Picture Cards
	Words Being Taught: laugh, myself, small, today, grow, carry, drink, hold, full, never


Assistive Technology
Low Tech: Word and Picture cards were created using large font and pictures (at least 3 inches in height) in order to make the materials more accessible, because the student has a visual impairment and often does not bring his glasses to school. 
Lesson Plans
See below.

Lesson One- Literacy Intervention
Subject/Topic: Reading: Word Recognition		Dates Taught:
Type: Individual
Setting: Classroom

Indiana Academic Standard:

Sixth grade standard:
6.RV.1 Acquire and use accurately grade-level appropriate general academic and content-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Second grade standard (student’s current word recognition level):
2.RF.4.4 Recognize and read common and irregularly spelled high-frequency words and abbreviations by sight (e.g., through, tough; Jan., Fri.).

Annual Goal
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 9 out of 10 of the words in 2 consecutive trials by the end of ten instructional sessions.
Short Term Objective 1:
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 5 out of 10 of the words in 2 consecutive trials by the end of five instructional periods.

Short Term Objective 2:
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 7 out of 10 of the words in 2 consecutive trials by the end of seven instructional periods.


Preparations Necessary:
	- Prepare 10 flash cards with the sight words on them.
- Prepare 10 different flash cards with pictures representing each sight word on them.
- Data Collection form
- Words Being Taught: laugh, myself, small, today, grow, carry, drink, hold, full, never

Activity
1. First explain to the student that you are going to work on new sight words. There will be ten new words.
2. Lay out the ten sight word cards with the corresponding picture card next to it. 
3. Tell the student, for each new word there will be a matching picture that shows what the word means.
4. First, instruct the student to read each new word with you. Have the student point to each word as you read them aloud. The student should repeat each word as you read them. After pointing to the word, and reading it aloud, the student should point to the picture. 
5. Next, tell the student that they are going to practice the words by matching the word with the picture.
6. Demonstrate with one example. Place one word card on the table to the left, and three different pictures to the right. Point to the word and sound it out to the student, “Wash. The word is wash.” Now, “There are three pictures. I need to figure out which picture goes with the word ‘wash.” Pick the correct picture, “this picture has someone washing a plate. It goes with the word wash.”
7. Now place the two matching cards in front of the student. Point to each card and say, “wash.”
8. Place the sight word into a ‘done’ pile, and the picture back to the picture stack to be used as an option for future words.
9. Now tell the student it his turn, and set up the cards again.
10. Continue this with all of the sight words, using three picture choices for each word.
11. After each successful read of a sight word, use verbal praise to reinforce the student.

Instructional Methods
Least to Most Prompts & Pause Time
After setting up the sight word and the picture options, provide the student with at least 10 seconds of pause time before beginning the following prompts. Begin with prompt 1 and progress through prompt 5, providing at least 10 seconds between prompts. This pause time will allow the student time to process, which is typical for this student. 
Prompts
	Least to Most Prompts:
1. Non-Direct Verbal: We need to match the cards. What should we do?
2. Direct Verbal: What is the sight word? What picture goes with this word?
3. Eliminate one option. Repeat verbal prompts.
4. Point to the card, “What is this word?” Point to each picture. “What is happening in this picture?”  “Which one is the same as the sight word?”
5. Eliminate options so that only the word and correct picture are present. Point to both cards and prompt the student to say the sight word. 


Environmental Arrangements
Conduct this activity in a space that contains a desk/table, so the cards can be spread out and easily manipulated. It is best if this activity takes place away from peers, because noise and other students easily distract this student.

Evaluation of Learning
At the end of the lesson, the student will be asked to read each sight word aloud from flash cards. The instructor will take data on the recognition of each word.
-Generalization: In order to generalize recognition of these words, these words will be used in the student’s weekly reading fluency passage. These words will also be used in daily class word work activities.
- Maintenance: In order to maintain recognition of these words, these words will be added to the list of sight words that the students in the class practice weekly.




Lesson Two- Literacy Intervention
Subject/Topic: Reading: Word Recognition		Date Taught:
Type: Individual
Setting: Classroom

Indiana Academic Standard:
Sixth grade standard:
6.RV.1 Acquire and use accurately grade-level appropriate general academic and content-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Second grade standard (student’s current word recognition level):
2.RF.4.4 Recognize and read common and irregularly spelled high-frequency words and abbreviations by sight (e.g., through, tough; Jan., Fri.).

Annual Goal
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 9 out of 10 of the words in 2 consecutive trials by the end of ten instructional sessions.
Short Term Objective 1:
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 5 out of 10 of the words in 2 consecutive trials by the end of five instructional periods.
Short Term Objective 2:
When provided with 10 sight words at the early third grade level from the Dolch Word List, Student A will recognize at least 7 out of 10 of the words in 2 consecutive trials by the end of seven instructional periods.

Preparations Necessary:
	- Prepare 10 flash cards with the sight words on them.
	- Prepare pan with salt in it for “finger writing”
	- Bring dry erase board with marker.
	- Data collection form
	- Words Being Taught: laugh, myself, small, today, grow, carry, drink, hold, full, never

Activity: 
1. Remind the student of the new sight words that you have been working on.
2. Tell the student you are going to practice reading and writing the word in new, fun ways.
3. Explain that for each word, the student is going to first:
1. Read it aloud.
2. Spell it aloud.
3. Write word with finger in tray.
4. Use it in a sentence.
5. Write it on the dry erase board.
4. First do an example with one word.
5. After the example, begin showing the student one word at a time, and prompting him through each of the five steps. These five parts are familiar to the student, and are enjoyable for him.  
6. The repetition of this activity will allow the student to commit these words to memory, and therefore improve his word recognition. 
7. After successfully completing the steps with a word, reinforce the student with verbal praise.

Instructional Methods
Least to Most Prompts and Pause Time
After raising an index card and stating, “go,” provide the student with ten seconds to begin the first step in the activity. If the student has not began after ten seconds, begin implementing the prompts below. Begin with prompt one and progress to prompt five. Always provide the student with 10 seconds between prompts. This pause time will allow the student time to process, which is typical for the student.
	
Prompts
		Least to Most Prompts:
1. Non-Direct Verbal: Here is your sight word. What is first?
2. Direct Verbal (for each step): Read the sight word. Spell it. Write it. Use it in a sentence. Write it.
3. Gesture: Point to the card, tray, or dry erase board and pair with prompt 2.
4. Partial Physical Prompt: Grab student’s hand and guide the student to pointing to the card or towards the tray/dry erase board. Pair with prompt 2. 
5. Full Physical/Prompt to echo: “The word is “___.” Read the word.” ; Take the student by the hand and point to each letter, “Spell the word ‘(wash)’, ‘w-a-s-h’” ; Take the students hand, using hand-over-hand, prompt the student write the word on tray/ on dry erase board. ; “The word is wash. Use wash in a sentence. ‘I wash my hands.’”


Environmental Arrangements
Conduct this activity in a space that contains a desk/table, so the materials can be spread out and easily manipulated. It is best if this activity takes place away from peers, because noise and other students easily distract this student.

Evaluation of Learning
At the end of the lesson, the student will be asked to read each sight word aloud from flash cards. The instructor will take data on the recognition of each word.
-Generalization: In order to generalize recognition of these words, these words will be used in the student’s weekly reading fluency passage. These words will also be used in daily class word work activities.
- Maintenance: In order to maintain recognition of these words, these words will be added to the list of sight words that the students in the class practice weekly.



	Literacy Intervention Data Form
Student: Student A
If the student states the word correctly, place a ✓ in the corresponding box (an X if incorrect).

	Words
	Baseline
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5
	Post-Intervention

	1. laugh
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2. myself
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3. small
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4. today
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5. grow
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6. carry
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7. drink
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8. hold
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9. full
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10. never
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total (___/10)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Performance Data:

Analysis of data/graph.

Written Reflection of Instruction
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